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1. Why? Quiz Time 

2. Transition Big Ideas 
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Why Transition? 

Quiz Time 

10 Questions to 

Demonstrate  Importance of 

Transition Education 



Question 1 

ÂWhat percent of former students with 

IEPs receive government benefit 

payments? 

 

Â10% of former students with IEPs 

receive government benefit payments 



Question 2 

ÂWhat percent of students with IEPs 

dropped out of high school? 

 

Â 28% of high school students dropped 

out of high school 



Question 3 

ÂTwo years after leaving high school, 

what percent of students with IEPs 

worked? 

 

Â70% of former students had worked, but 

two years after leaving high school only 

40% working compared to 63% of same 

age peers without high school IEPs. 



Question 4 

ÂWhich domain is the biggest area of 

concern for former high school students 

with IEPs? 

ÃReading    Math    Social Skills    Health 

Care 

ÂSocial skills are the most problematic for all 

categories of youth 

Ã6 in 10 have moderate social skill scores 

 



Question 5 

ÂWhat percent attend 

ÃCareer tech programs? 

Ã2-year community or junior colleges? 

Ã4-year colleges? 

ÂWhat percent attend 

Ã5% Career tech programs 

Ã20% two-year community or junior colleges 

Ã9% four-year colleges (6% two years later) 

 



Question 6 

ÂWhat percent of student with IEPs in high school 

self-identify in postsecondary education? 

ÂA third (approximately 33%) of postsecondary 

students with IEPs in high school self-identify. 

Ã52% believe they do not have a disability. 

Ã7% believe they have a disability but didnôt tell. 

Ã40% identified having a disability, but 12% did not 

receive services. 



Question 7 

ÂAssume 100 students. How many will 

ÃGraduate? 

ÃEnroll in higher education? 

ÃWill graduate within five years of starting? 

ÂAssume 100 students. How many will 

Ã72 on average will graduate High School 

Ã22 on average will enroll in higher education. 

Ã4 will graduate within five years of starting. 

 



Question 8 

ÂTwo years after leaving high school, 

what percent of former students with 

IEPs live with parents? 

Â75% still live with parents. 

ÃSimilar rate to same age peers 

without IEPs. 



Question 9 

ÂFormer students with IEPs rate of 

being arrested and on probations is 

less than, equal to, or greater than 

same age peers who did not have 

IEPs in high school? 

ÂEqual to 



Question 10 

ÂWhat programs, skills, and 

experiences predict post high-school 

education and employment? 

 

 

 



NTACT Program Predictors 

ÂCareer Awareness 

ÂWork Study 

ÂVocational Education 

ÂPaid Employment 

 

 

 

 

 

Mazzotti, V. L., Rowe, D. A., Sinclair, J., Poppen, M., Woods, W. E., & 

Shearer, M. L. (in press). Predictors of post-school success: A systematic 

review of NLTS 2 secondary analyses. Career Development and Transition for 

Exceptional Individuals.  



NTACT Process Predictors 

ÂParental Involvement 

ÂParental Expectations 

ÂHigh School Diploma 

Â Inclusion in Gen Ed 

 

Mazzotti, V. L., Rowe, D. A., Sinclair, J., Poppen, M., Woods, W. E., & 

Shearer, M. L. (in press). Predictors of post-school success: A systematic 

review of NLTS 2 secondary analyses. Career Development and Transition for 

Exceptional Individuals.  



NTACT Skill Predictors 

ÂAutonomy & Decision Making 

ÂGoal Setting 

ÂTravel Skills 

ÂSocial Skills 

ÂSelf-Care & Independent Living Skills 

 
Mazzotti, V. L., Rowe, D. A., Sinclair, J., Poppen, M., Woods, W. E., & 

Shearer, M. L. (in press). Predictors of post-school success: A systematic 

review of NLTS 2 secondary analyses. Career Development and Transition for 

Exceptional Individuals.  



Non-Academic Skills 

Associated with Outcomes 

Â Knowledge of Strengths and Limitations 

ÂDisability Awareness 

Â Persistence 

Â Interacting with Others 

ÂGoal Setting and Attainment 

Â Employment 

Â Student Involvement in IEP Meeting & Process 

Â Support Community 
McConnell, A. E., Martin, J. E., Juan, C. Y., Hennessey, M. N., Terry, R., Kazimi, N, é 

Willis, D. (2013). Identifying non-academic behaviors associated with post-school 

employment and education. Career Development and Transition for Exceptional 

Individuals, 36 174-187. doi:10.1177/2165143412468147 

 



Predictive Non-Academic 

Skills 

Â Post-Secondary Education 

Ã Interacting with Others 

Ã Student Involvement in IEP 

Ã Support Community 

Ã Goal Setting and Attainment 

Â Employment 

Ã Employment 

Ã Student Involvement in IEP 

Ã Support Community 

Ã Interacting with Others 

Burnes, J. & Martin, J. E. (2015). Establishing Predictive Validity: Predicting Postsecondary Education and 

Employment Outcomes Using the TAGG. Manuscript submitted for publication consideration.  



Bonus Question 

ÂWhat is the purpose of special 

education as defined by IDEA 2004? 

19 



20 

The Purpose of SPED 

 . . . a free appropriate public 

education that emphasizes 

special education and related 

services designed to meet 

studentsô unique needs and to  

prepare them for further 

education, employment, and 

independent living.  
 



Transition 

Taxonomy 

Kohler, P. D., Gothberg, J. E., Fowler, C., & Coyle, J. 

(2016). Taxonomy for transition programming 2.0. 

Retrieved from http://transitionta.org  

http://transitionta.org/




Four Transition Big 

Ideas Explain 

Requirements 



Transition Big Idea #1 

ÂStudents need to answer: 

ÃWhere do I want to live after leaving high 

school? 

ÃWhere do I want to work after leaving high 

school? 

ÃWhere do I want to learn after leaving high 

school? 

ÂResults from transition assessments 

facilitate answers, which  become 

postsecondary goals 



Two Steps to Write Post-

Secondary Goals 

1. After graduating from high school,  

Ãexiting 

2. I (or personôs name) will 

Ãwork at . . .  

Ã live at . . .  

Ã learn how or will attend 



Transition Big Idea #2 

ÂStudents need to answer: 

ÃWhat skills do I need to learn to live where I 

want? 

ÃWhat skills do I need to learn to work where I 

want? 

ÃWhat skills do I need to go to school where I 

want? 

ÂAnswers to these questions become 

annual transition goals. 

 

 



Generalizable Behaviors 

ÃNot all skills are equal 

ÃFocus on skills that when learned will 

generalize to any type of postsecondary 

goal. 

ÃFocus on skills we know that when learned 

will predict better education, employment, 

and/or independent living outcomes 



Transition Big Idea #3 

ÂStudents need to answer this question: 

ÃWhat classes do I take in school to be 

prepared to work, learn, and live where I 

want after leaving school? 

ÂThe answer to this question becomes the 

course of study. 



Course of Study 

ÂList of courses needed to graduate 

ÂList of courses to improve skills related to 

studentsô post-secondary goals 

 

Optional 

ÂList of extra curricula activities 

ÂList of community activities 



Transition Big Idea #4 

ÂStudents need to answer: 

ÃWhat supports do I need to live, learn, and 

work where I want to after leaving high 

school? 

ÂAnswers to these questions become 

coordinated services to accompany annual 

transition goals or post-school linkages to 

assist students to transition to adult life. 



Coordinated Activities 

ÂTasks or experiences to learn needed 

skills to attain annual transition goals. 

ÃNeeded independent living skills 

ÂCan be implemented by family, peers, 

community people 

ÃTaught by Independent Living Center staff 



Post-School Linkages 

Individuals or Organizations and Students 

Need Support Form After Leaving High 

School 

ÂVocational Rehabilitation Counselor 

ÂJob Coach 

ÂDisability Resource Support at a Career 

Technology Center 

ÂMedical Assistance Providers 

 



Student Focused 

Planning 

Student Engagement in IEP 

Transition Planning Process 



Teacher-Directed IEP Meetings: What 

Percent Did These People Talk? 

Role % of Time Talked 

Special Ed Teacher 

General Ed Teacher 

Administrator 

Family Members 

Support Staff 

Student 

No Conversation 

Multiple Conversations 



Who Talked at IEP Meetings? 



What Percent Did These People 

Discuss Transition? 

Role % of Time Talked 

Special Ed Teacher 

General Ed Teacher 

Administrator 

Family Members 

Support Staff 

Student 

No Conversation 

Multiple Conversations 



Special Ed
50%

General Ed 
4%

Admin
8%

Family
8%

Support Staff
20%

Students
10%

Percent of Intervals Discussed Transition



References for IEP Meeting 

Questions 

Martin, J. E., Huber Marshall, L., & Sale, P. (2004). A 

3-year study of middle, junior high, and high school 

IEP meetings. Exceptional Children, 70, 285-297. 

 

 Martin, J. E., Van Dycke, J. L., Christensen, W. R., 

Greene, B. A., Gardner, J. E., & Lovett, D. L. (2006) 

Increasing student participation in IEP meetings: 

Establishing the Self-Directed IEP as an evidenced-

based practice. Exceptional Children, 72, 299-316. 



Spirit of IDEA 

ÂStudents need to invited to attend IEP 

meeting at least when transition age or 

earlier to learn what to do at transition 

IEP meetings 

Â Implies students be taught to know the 

language, their role, what to do, and are 

prepared to become actively involved 

Â Its Not Easy 

 Its Not Easy.pptx


Instructional Materials 

ÂOU Zarrow Center Website 

ÃSelf-Directed IEP 

ÃStudent-Directed Transition Planning 

ÃWhose Future Is It Anyway? 

ÂSelf-Advocacy Strategy 

ÃKU Center 

ÂIôm Determined 

ÃVA Dept. of Ed 

 



Self-Directed IEP Steps 

ÂState Purpose of 
Meeting 

Â Introduce Team 

ÂReview Past Goals 

ÂAsk for Feedback 

ÂState School and 
Transition Goals 

ÂAsk Question If 
Don t Understand 

ÂDeal with 
Differences in 
Opinion 

ÂState Support 
Needs 

ÂSummarize Goals 

ÂClose Meeting 

ÂWork on Goals All 
Year 



Elementary Student Presenting 

IEP Information 



Using Poster 



Secondary-Aged Student Actively Involved at 

IEP Meeting ï Presenting PLAAFP Section 



Student Development: 

Transition Assessments 



IDEA 2004 Goals  

Â IEPs must include 

postsecondary and annual 

transition goals 

Ãbased upon age-appropriate 

transition assessments  

Ãrelated to training, education, 

employment, and independent 

living (when needed) 



Goals of Transition 

Assessment 

ÅMake informed choices 
and identify needed 
skills  

ÅProvides opportunity for 
students to become 
actively involved  

ÅStudents and families 
can learn to understand 
the skills needed for 
post-school 
environments  

 

Picture of boy 

daydreaming about 

a mansion, plane, 

sailboat, and 

Ferrari  



Transition Assessment  & 

The Courts 

ÂPrince, Plotner, & Yell (2014) examined 

district court findings 

ÃUse multiple assessments across 

transition domains 

Ã DO not solely use informal assessments 

ÂSome assessments need supporting 

validity evidence 

ÃMaximize student participation in the 

transition planning process 

 



Case Law Decision 

Case involved not conducting adequate 

transition assessments. Decision: 

ÂTold school to focus on meaningful 

non-academic goals to prepare 

students for post-school life. 

 

Massachusetts Bureau Of Special Education 

Appeals And Currently Under Appeal In Federal 

Court, Dracut Public Schools, BSEA #08-5330, 15 

MSER 78 (2009). 

 

 



DCDT Transition 

Standards 

ÂUse valid and reliable transition assessments 

ÂUse assessments on an on-going basis 

ÂUse assessments to identify student 

interests, skills, and needs 

Â Interpret results for students, families, and 

other professionals 

Â Involve students in the transition planning 

process 

 



ÂDetails How 

Assessments Need 

to be Developed 

ÂDetails needed 

validity evidence to 

support use of 

assessment results 



Basic Validity and Reliability 

Assessment Questions  

ÂWhat is the purpose? 

ÂWho was it designed for? 

ÂWhere did items come from? 

ÂDoes ample evidence exist for 

Ã Internal reliability 

ÃTest-retest reliability 

ÃNo or minimal bias by gender, placement, 

GPA, grade, disability category, SES 

ÃPredictive validity 



Facing Reality 

ÂLaw requiring use of transition 

assessments still fairly recent 

ÂOnly a few transition assessments or 

processes have ample validity 

evidence to support use 

Â If using assessment without ample 

validity evidence should acknowledge 

this limitation when discussing results 

with IEP team. 



Transition Assessment 

Employment 

Education 

and 

Training 

Independent 

Living 

(optional) 

 Should Address Three Areas  



Postsecondary Goal  

Fluff  Scale  

Freshman Senior Sophomore Junior 

Firm Match 

Match Not as Important (Fluff OK) 

A
m

o
u
n
t 

o
f 
F

lu
ff
 

HIGH SCHOOL YEARS 



Types of Transition 

Assessments 

Â Interest Assessments 

ÃEmployment 

ÃLiving Arrangements 

ÃEducational Choices 

ÂSkill Assessments 

ÃVocational 

Ã Independent Living 

ÃEducational 



Career Interest 

Transition 

Assessments 



Career Clusters 

ÂCareer Tech uses career clusters to sort 

programs.  

Âhttp://www.careertech.org/sites/default/file

s/StudentInterestSurvey-English.pdf 

ÂFree 

 

 

http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf






 

Career One Stop 

Skill and Ability Videos 
 

Âhttp://www.careeronestop.org/Videos/Skill

andAbilityVideos/skill-and-ability-

videos.aspx 

ÂFree 

 







Transition Skill 

Assessments 



Whatever Skill 

Assessments 

Whatever Skills 

Test writers picked behaviors that seemed 

to logically fit, then turned these into rating 

scales or other assessments. 

ÃMany of these ñinformalò assessments exist 

and are often used by educators 

ÃNo supporting validity evidence 

ÃHundreds of these assessments exist 

ÂFree 

ÂExpensive 

 



Essential Skill 

Assessments 

Essential Skills 

Test writers used behaviors from research 

found associated with or predictive of post-

school education, employment, and/or 

independent living 

ÃGathered validity evidence to support use of 

assessments 

ÃResults predict outcomes 

ÃA few of these exist 

ÂFree or low-cost 



Transition 

Assessments for 

Further Education 

Whatever Skills vs Essential 

Skills Assessment 



Guide to Assessing 

College Readiness 
Â Landmark College Assessment 

Ãhttp://www.iidc.indiana.edu/styles/iidc/defiles/INST

RC/Webinars/College-Readiness_Assessment.pdf  

Â Five Domains 

ÂAcademic Skills 

ÂSelf-Understanding 

ÂSelf-Advocacy 

ÂExecutive Functioning 

ÂMotivation and Confidence 

ÂCost: Free 

 

http://www.iidc.indiana.edu/styles/iidc/defiles/INSTRC/Webinars/College-Readiness_Assessment.pdf
http://www.iidc.indiana.edu/styles/iidc/defiles/INSTRC/Webinars/College-Readiness_Assessment.pdf
http://www.iidc.indiana.edu/styles/iidc/defiles/INSTRC/Webinars/College-Readiness_Assessment.pdf
http://www.iidc.indiana.edu/styles/iidc/defiles/INSTRC/Webinars/College-Readiness_Assessment.pdf






OR 



TAGG 

ÂAn easy-to-use transition assessment 

based upon behaviors and experiences 

research has identified as associated with 

post-school employment and further 

education 

ÂTAGG assessment yields priority ranked 

annual transition goals and an overall 

strengths and needs profile. 

Â$3.00 per use 

 



TAGG Constructs  

Â Strengths and 

Limitations 

ÂDisability Awareness 

Â Student Involvement 

in the IEP 

Â Persistence 

 

ÂGoal setting and 

attainment 

Â Interacting with 

Others 

Â Employment 

Â Support Community  



 


