Transition 101

Jim Martin
University of Oklahoma
Zarrow Center & Dept. of Ed Psy
Email: jemartin@ou.edu



Agenda

1. Why? Quiz Time
2. Transition Big Ideas
3. Transition education steps




Why Transition?
Quiz Time

10 Questions to
Jemonstrate Importance of
Transition Education



Question 1

A What percent of former students with
IEPS recelve government benefit
payments?

A 10% of former students with IEPs
receive government benefit payments



Question 2

A What percent of students with IEPs
dropped out of high school?

A 28% of high school students dropped
out of high school



Question 3

A Two years after leaving high school,
what percent of students with IEPS
worked?

A 70% of former students had worked, but
two years after leaving high school only
40% working compared to 63% of same
age peers without high school IEPSs.




Question 4

A Which domain is the biggest area of
concern for former high school students
with IEPs?

A Reading Math Social Skills Health
Care

A Social skills are the most problematic for all
categories of youth

A 6 1n 10 have moderate social skill scores



Question 5

A What percent attend
A Career tech programs?
A 2-year community or junior colleges?
A 4-year colleges?
A What percent attend
A 5% Career tech programs
A 20% two-year community or junior colleges
A 9% four-year colleges (6% two years later)



Question 6

A What percent of student with IEPs in high school
self-identify in postsecondary education?

A A third (approximately 33%) of postsecondary
students with IEPs in high school self-identify.
A 52% believe they do not have a disability.
AT7T%bel il eve they have a di

A 40% identified having a disability, but 12% did not
receive services.



Question 7

A Assume 100 students. How many will
A Graduate?
A Enroll in higher education?
A Wil graduate within five years of starting?

A Assume 100 students. How many will
A 72 on average will graduate High School

A 22 on average will enroll in higher education.
A 4 will graduate within five years of starting.



Question 8

A Two years after leaving high school,
what percent of former students with
IEPSs live with parents?

A 75% still live with parents.

A Similar rate to same age peers
without |IEPs.



Question 9

A Former students with IEPs rate of
being arrested and on probations is
less than, equal to, or greater than
same age peers who did not have
IEPS In high school?

A Equal to



Question 10

A What programs, skills, and
experiences predict post high-school
education and employment?



NTACT Program Predictors

A Career Awareness

A Work Study

A Vocational Education
A Paid Employment

Mazzotti, V. L., Rowe, D. A., Sinclair, J., Poppen, M., Woods, W. E., &
Shearer, M. L. (in press). Predictors of post-school success: A systematic
review of NLTS 2 secondary analyses. Career Development and Transition for
Exceptional Individuals.



NTACT Process Predictors

A Parental Involvement
A Parental Expectations
A High School Diploma
A Inclusion in Gen Ed

Mazzotti, V. L., Rowe, D. A., Sinclair, J., Poppen, M., Woods, W. E., &
Shearer, M. L. (in press). Predictors of post-school success: A systematic
review of NLTS 2 secondary analyses. Career Development and Transition for
Exceptional Individuals.



NTACT Skill Predictors

A Autonomy & Decision Making

A Goal Setting

A Travel Skills

A Socilal Skills

A Self-Care & Independent Living Skills

Mazzotti, V. L., Rowe, D. A., Sinclair, J., Poppen, M., Woods, W. E., &
Shearer, M. L. (in press). Predictors of post-school success: A systematic
review of NLTS 2 secondary analyses. Career Development and Transition for
Exceptional Individuals.



Non-Academic Skills
Assoclated with Outcomes

T

Knowledge of Strengths and Limitations
Disability Awareness

Persistence

nteracting with Others

Goal Setting and Attainment

Employment

A Student Involvement in IEP Meeting & Process

A Support Community

McConnell, A. E., Martin, J. E., Juan, C. Y., Hennessey, M. N., Terry, R., Kazimi, N,
Willis, D. (2013). Identifying non-academic behaviors associated with post-school
employment and education. Career Development and Transition for Exceptional
Individuals, 36 174-187. doi:10.1177/2165143412468147
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Predictive Non-Academic
Skills

A Post-Secondary Education
A Interacting with Others
A Student Involvement in IEP
A Support Community
A Goal Setting and Attainment
A Employment
A Employment
A Student Involvement in IEP
A Support Community
A Interacting with Others

Burnes, J. & Martin, J. E. (2015). Establishing Predictive Validity: Predicting Postsecondary Education and
Employment Outcomes Using the TAGG. Manuscript submitted for publication consideration.



Bonus Question

A What Is the purpose of special
education as defined by IDEA 20047

19



The Purpose of SPED

... a free appropriate public
education that emphasizes
special education and related
services designed to meet
student soO uni gqu

prepare them for further
education, employment, and
iIndependent living.




Transition

Taxonomy

hler, P. D., Gothberg, J. E., Fowler, C., & Coyle, J.
)16). Taxonomy for transition programming 2.0.
trieved from http://transitionta.org



http://transitionta.org/

Family Engagement
Student-Focused Planning + Family Involvement

* IEP Development + Family Empowerment
* Planning Strategies

* Family Preparation
‘ » Student Participation

Student Development Program Structures

* Assessment _ * Program Characteristics

* Academic Skills * Program Evaluation

+ Life, Social, and Emotional Skills * Strategic Planning

* Employment and Occupational Skills * Policies and Procedures

* Student Supports * Resource Development and Allocatio
* Instructional Context * School Climate

Interagency Collaboration
* Collaborative Framework



Four Transition Big
ldeas Explain

Requirements




Transition Big ldea #1

A Students need to answer:

A Where do | want to live after leaving high
school?

A Where do | want to work after leaving high
school?

A Where do | want to learn after leaving high
school?

A Results from transition assessments
facilitate answers, which become
postsecondary goals




Two Steps to Write Post-
Secondary Goals

1. After graduating from high school,
A exiting

22l (or personodos name)
A work at . . .

A live at . ..
A learn how or will attend



Transition Big ldea #2

A Students need to answer:

A What skills do | need to learn to live where |
want?

A What skills do | need to learn to work where |
want?

A What skills do | need to go to school where |
want?

A Answers to these guestions become
annual transition goals.




Generalizable Behaviors

A Not all skills are equal

A Focus on skills that when learned will
generalize to any type of postsecondary
goal.

A Focus on skills we know that when learned
will predict better education, employment,
and/or independent living outcomes



Transition Big Ildea #3

A Students need to answer this question:

A What classes do | take in school to be
prepared to work, learn, and live where |
want after leaving school?

A The answer to this question becomes the
course of study.




Course of Study

A List of courses needed to graduate

A List of courses to improve skills related to
st ude n tsecondgyogeats

Optional
A List of extra curricula activities
A List of community activities



Transition Big Idea #4

A Students need to answer:

A What supports do | need to live, learn, and
work where | want to after leaving high
school?

A Answers to these guestions become
coordinated services to accompany annual
transition goals or post-school linkages to
assist students to transition to adult life.




Coordinated Activities

A Tasks or experiences to learn needed
skills to attain annual transition goals.

A Needed independent living skills

A Can be implemented by family, peers,
community people

A Taught by Independent Living Center staff



Post-School Linkages

Individuals or Organizations and Students
Need Support Form After Leaving High

School
A Vocational Rehabilitation Counselor

A Job Coach

A Disability Resource Support at a Career
Technology Center

A Medical Assistance Providers



Student Focused
Planning

Student Engagement in IEP
Transition Planning Process



Teacher-Directed IEP Meetings: What
Percent Did These People Talk?

Role % of Time Talked

Special Ed Teacher

General Ed Teacher

Administrator

Family Members

Support Staff

Student

No Conversation

Multiple Conversations




Who Talked at IEP Meetings?

Who Talked At IEP Meetings
Multiple Cony Student No Conv

5% 4% 2%
Support
6%

Administrators

9%
Gen Ed
9%
Family’

15%

SPED
50%




What Percent Did These People
Discuss Transition?

Role % of Time Talked

Special Ed Teacher

General Ed Teacher

Administrator

Family Members

Support Staff

Student

No Conversation

Multiple Conversations







References for IEP Meeting

u 10N

Martin, J. E., Huber Marshall, L., & Sale, P. (2004). A
3-year study of middle, junior high, and high school
IEP meetingsExceptional Children, 7®85-297.

Martin, J. E., Van Dycke, J. L., Christensen, W. R.,

~" Greene, B. A., Gardner, J. E., & Lovett, D. L. (2006)

Increasing student participation in IEP meetings:
Establishing the Sebirected IEP as an evidenced
based practicd=xceptional Children, 7299-316.



Spirit of IDEA

A Students need to invited to attend IEP
meeting at least when transition age or
earlier to learn what to do at transition

EP meetings

A Implies students be taught to know the
anguage, their role, what to do, and are
prepared to become actively involved

A Its Not Easy



 Its Not Easy.pptx

Instructional Materials

A OU Zarrow Center Website
A Self-Directed IEP
A Student-Directed Transition Planning
A Whose Future Is It Anyway?

A Self-Advocacy Strategy
A KU Center

Al Om Deter mi ned
A VA Dept. of Ed




Self-Directed |IEP Steps

A State Purpose of A Deal with
Meeting Differences In

A Introduce Team Opinion
A Review Past Goals A State Support

A Ask for Feedback Needs |
A State School and A Summarize Goals

Transition Goals A Close Meeting
A Ask Question If A Work on Goals All

Don t Understand Year



Elementary Student Presenting
IEP Information

W
| l




Using Poster




Secondary-Aged Student Actively Involved at
IEP Meeting T Presenting PLAAFP Section




Student Development:
Transition Assessments




IDEA 2004 Goals

*
A |EPs must include

postsecondary and annual
transition goals

A based upon age-appropriate
transition assessmentS

A related to training, education,

employment, and independent
living (when needed)




Goals of Transition
Assessment

A Make informed choices
and identify needed
skills

A Provides opportunity for
students to become
actively involved

A Students and families
can learn to understand
the skills needed for
post-school
environments




Transition Assessment &
The Courts

A Prince, Plotner, & Yell (2014) examined
district court findings

A Use multiple assessments across
transition domains

A DO not solely use informal assessments

A Some assessments need supporting
validity evidence

A Maximize student participation in the
transition planning process



Case Law Decision

Case involved not conducting adequate
transition assessments. Decision:

A Told school to focus on meaningful
non-academic goals to prepare
students for post-school life.

Massachusetts Bureau Of Special Education
Appeals And Currently Under Appeal In Federal
Court, Dracut Public Schools, BSEA #08-5330, 15
MSER 78 (2009).



DCDT Transition Y
Standards DCDT
A4

Jse valid and reliable transition assessments
Jse assessments on an on-going basis

Use assessments to identify student
Interests, skills, and needs

A Interpret results for students, families, and
other professionals

A Involve students in the transition planning
process

> >
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STANDARDS

for Educational and
Psychological Testing

AMERICAN EDUCATIONAL RESEARCH ASSOCIATION
AMERICAN PSYCHOLOGICAL ASSOCIATION
NATIONAL COUNGIL ON MEASUREMENT II¥ EDUCATIGN

A Detalls How
Assessments Need
to be Developed

A Detalls needed
validity evidence to
support use of
assessment results



Basic Validity and Reliability
Assessment Questions

>

nat Is the purpose?

no was It designed for?

nere did items come from?

A Does ample evidence exist for
A Internal reliability

A Test-retest reliability

A No or minimal bias by gender, placement,
GPA, grade, disability category, SES

A Predictive validity

> >
= = =



Facing Reality

A Law requiring use of transition
assessments still fairly recent

A Only a few transition assessments or
processes have ample validity
evidence to support use

A If using assessment without ample
validity evidence should acknowledge
this limitation when discussing results
with |[EP team.



Transition Assessment

Should Address Three Areas

ms_

Education Independent
Living
and _
(optional)

Training Employment



Postsecondary Goal
Fluff Scale

Match Not as Important (Fluff OK)

Amount of Fluff

Firm Match

Freshman Sophomore Junior

Senior

HIGH SCHOOL YEARS



Types of Transition
Assessments

A Interest Assessments
A Employment
A Living Arrangements
A Educational Choices

A Skill Assessments
Vocational

A
A Independent Living
A Educational



Career Interest
Transition

Assessments




Career Clusters

A Career Tech uses career clusters to sort
programs.

A http://lwww.careertech.org/sites/default/file
s/StudentinterestSurvey-English.pdf

A Free



http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
http://www.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf

Career Clusters Interest Survey

Name

School Date

Directions: Circle the items in each box that best describe you. You may make as many or as few circles in each
box as you choose. Add up the number of circles in each box. Look to see which three boxes have the highest
numbers. Find the corresponding Career Clusters on the pages immediately following this survey to see which
Career Clusters you may want to explore.

Activities that describe what I like to do: Personal qualities School subjects Total
1. Learn how things grow and stay alive. that describe me: that I like: I.'Iumhe.r
2. Make the best use of the earth’s natural 1. Self-reliant 1. Math circled in
resources. 2. Nature lover 2. Life Sciences Box 1
3. Hunt and/or fish. 3. Physically active 3. Earth Sciences
4., Protect the environment. 4, Planner 4, Chemistry
5. Be outdoors in all kinds of weather. 5. Creative problem solver 5. Agriculture
6. Plan, budget, and keep records.
7. Operate machines and keep them in good
repair.
Activities that describe what I like to do: Personal qualities School subjects Total
1. Read and follow blueprints and/or that describe me: that I like: I.'Iumhe'r
instructions. 1. Curious 1. Math circled in
2. Picture in my mind what a finished product | 2. Good at following 2. Drafting Box 2
looks like. directions 3. Physical Sciences
3. Work with my hands. 3. Pay attention to detail 4, Construction Trades
4. Perform work that requires precise results. | 4. Good at visualizing 5. Electrical Trades/Heat,
5. Solve technical problems. possibilities Air Conditioning
6. Visit and learn from beautiful, historic, or 5. Patient and persistent and Refrigeration/
interesting buildings. Technology Education
7. Follow logical, step-by-step procedures.
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Career One Stop
Skill and Ability Videos

A http://lwww.careeronestop.org/Videos/SKill
andAbllityVideos/skill-and-ability-
videos.aspx

A Free




- Espanol
— careeronestop

wmw your source for career exploration, training & jobs Search CareerOneStop Q
Sponsored by the U.S. Department of Labor. A proud partner of the ameﬂ'c—\:uﬁobmnter network.,

Explore Careers Find Training Job Search Find Local Help Toolkit Resources For

a Home = Videos > Skill and Ability Videos > Skill and Ability Videos
Videos

D CareerOneStop Videos

Videos Introduction
Skill and Ability Videos Help on this page

Career and Cluster Videos
Learn about the skills and abilities employers are looking for in job candidates. Each

video also includes examples of careers that require the skills or abilities discussed.
Career Videos in Spanish

kil and Ability Videos Skill and Ability Videos

Attentiveness
Industry Videos
Auditory and Speech Ability

Work Option Videos
Basic Skills

Control Movement

Endurance

Fine Manipulative Ability
Flexibility, Balance, Coordination
|dea Generation and Reasoning
Interpersonal Skills

Memo

Perceptual Ability

Personal Qualities

Physical Strength

Quantitative Ability

Reaction Time

Resource Management

Spatial Ability
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Transition Skill
Assessments




Whatever Skill
Assessments

Whatever Skills

Test writers picked behaviors that seemed
to logically fit, then turned these into rating
scales or other assessments.

AMany of these niInfor ma
and are often used by educators

A No supporting validity evidence

A Hundreds of these assessments exist
A Free
A Expensive




Essential Skill
Assessments

Essential Skills

Test writers used behaviors from research
found associated with or predictive of post-
school education, employment, and/or
iIndependent living

A Gathered validity evidence to support use of
assessments

A Results predict outcomes

A A few of these exist
A Free or low-cost



Transition

Assessments for
Further Education

Whatever Skills vs Essential
Skills Assessment



Guide to Assessing

College Readiness

A Landmark College Assessment

A http://www.lidc.indiana.edu/styles/iidc/defiles/INST
RC/Webinars/College-Readiness Assessment.pdf

A Five Domains

A Academic Skills

A Self-Understanding

A Self-Advocacy

A Executive Functioning

A Motivation and Confidence
A Cost:. Free



http://www.iidc.indiana.edu/styles/iidc/defiles/INSTRC/Webinars/College-Readiness_Assessment.pdf
http://www.iidc.indiana.edu/styles/iidc/defiles/INSTRC/Webinars/College-Readiness_Assessment.pdf
http://www.iidc.indiana.edu/styles/iidc/defiles/INSTRC/Webinars/College-Readiness_Assessment.pdf
http://www.iidc.indiana.edu/styles/iidc/defiles/INSTRC/Webinars/College-Readiness_Assessment.pdf

Assessing
College -
Readiness

For Pa Co Bo




DIRECTIONS
For each of the foundation areas, you will find five questions. If your college-bound son or daughter answers "yes," mark the “yes”
box adjacent to the question with a check (V). Count checks marked in the “yes" boxes in each foundation area and record the

number in the box marked “total”

Academic Skills YES

1.

o s N

Can you read up to 200 pages in a week?

Do you have a system for taking notes?

Can you write a paper of 10 or more organized pages that refers to two or more sources?
Do you have a system for preparing for tests and exams?

Can you clearly summarize a college-level reading assignment?

Total from this section

Self-Understanding (Metacognition) YES

1.

SO R

Can you define and describe your diagnosis of a learning disability?
Have you read your psychoeducational testing?
Do you know your academic strengths?
Do you know which academic tasks give you the most difficulty?
Can you identify the academic supports you need to be successful?
Total from this section

Self-Advocacy YES

1.

o s N

Do you know your legal rights as a student with a learning disability or AD/HD?
When you run into difficulty, do you ask for help?

Do you schedule your own appointments with doctors, advisors and counselors?
Do you have access to your psychoeducational testing”?

If a school or college refused|to provide you with an appropriate accommodation, would you contest the decision?

kol Fomame Hale & mavkisrs




OR



TAGG

A An easy-to-use transition assessment
based upon behaviors and experiences
research has identified as associated with
post-school employment and further
education

A TAGG assessment yields priority ranked
annual transition goals and an overall
strengths and needs profile.

A $3.00 per use



TAGG Constructs

A Strengths and A Goal setting and
Limitations attainment

A Disability Awareness A Interacting with

A Student Involvement ~ Others
In the IEP A Employment

A Persistence A Support Community






